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What questions do you have about 
 Readers and Reading?



HOW DOES LEARNING HAPPEN?
NEW  FDK  CURRICULUM 

“FRAMES” 

Belonging and Contributing

Self Regulating and Well Being

Problem Solving and Innovating

Demonstrating Literacy  and 
Mathematics Behaviours



WHAT DO WE TEACH?
Kindergarten Program ( Interim release) 
Demonstrating Literacy and Mathematics  

Behaviours:

1-8 Language 
Curriculum

•  communicating  thoughts and 
feelings - through physical  
movements and gestures, words, 
symbols, and representations  as 
well as  using a variety of  materials; 

• Literacy behaviours evident in the 
various ways they use language, 
images, and materials to express 
and think critically about ideas and 
emotions, as they listen and speak, 
view and represent, and begin to 
read and write 

• an active engagement in learning and a 
developing love of learning, which can 
instil the habit of learning for life.

• Communicate – that is, read, listen, view, 
speak, write,  and represent – effectively 
and with confidence; 

• Make meaningful connections between 
themselves,  what they encounter in 
texts, and the world around them; 

• Think critically; 
• Understand that all texts advance a 

particular point of  view that must be 
recognized, questioned, assessed,  and 
evaluated; 

• Appreciate the cultural impact and 
aesthetic power of  texts; 

• Use language to interact and connect 
with individuals  and communities, for 
personal growth, and for active  
participation as world citizens.







HOW ARE 
LITERACY 
BEHAVIOURS 
REVEALED?





 Initially, students engage in rehearsal through shared and 
guided practice; eventually, they demonstrate independently 
their achievement of the learning expectations through 
multiple, diverse learning opportunities and activities.

Appropriate instructional texts are central to students’ 
development of the knowledge, skills, and strategies 
embedded in the expectations across the language strands. 
Oral, print, and media texts that are designed to support and 
challenge students at their individual
level of language development will enhance the benefits of 
appropriately scaffolded instruction.

Modelled, shared, interactive, and guided learning 
experiences provide Grade 1 students with direction and 
support in producing oral, written, and media texts for a few 
different purposes.( Language Document)



WHAT DO YOU NOTICE?

Name what you see……



Level B

• Simple factual texts, animal fantasy and 
realistic fiction 

• Picture books

•  Text and concepts highly supported by 
pictures 

• Two or more lines of text on each page 

• Repeating language patterns (3-7 words 
per page) 

• Very familiar themes and ideas 

• Short, predictable sentences 

• Almost all vocabulary familiar to 
children – strongly sight-word base  

Level C

• Simple factual texts, animal fantasy and 
realistic fiction  

• Picture books, Familiar, easy content  

• Introduction of dialogue (assigned by said 
in most cases)  

• Many sentences with prepositional phrases 
and adjectives  

• Almost all vocabulary familiar to children 
– greater range of high-frequency 
words  

•  Some simple contractions and possessives 
(words with apostrophes)  

•  Two to five lines of text on each page 

• Some ellipses, commas, quotation marks, 
question marks, and exclamation points  



What is actually going on in their heads?



What are the 
learning 

opportunities 
in a

 Level B book 
and a 

Level C 
Book?



Level B

• Recognize and apply repeating language 
patterns  

• Stronger awareness of left-to-right 
directionality  

•  Stronger awareness of 1-1 matching  

•  Learning concept of return sweep (moving 
from one line of text to the next)  

• Able to distinguish and identify more letters 
according to their distinct features  
 

• Expanding their core of easy, high-frequency 
words  

 Level C

• Begin to move smoothly across the printed page when 
reading ,Developing phrased reading

• Begin to use some expression when reading  

• Eyes are taking over the process of matching the 
spoken word to the printed word (removal of  
finger tracking)  

• Noticing dialogue and punctuation and reflecting this 
with the voice  

• Developing a larger core of high-frequency words  

• Consistently monitoring reading and cross-
checking one source of information against 
another; self-correcting  

 

What are the learning opportunities in a 
 Level B book  

and a  
Level C Book?



An example of a guided activity is guided reading. 
Because, in guided reading, children read a text with a 
minimal amount of teacher support, a decision about 
whether to use guided reading in Early Learning–
Kindergarten programs should be based on the learning 
behaviours, strengths, and needs of individual children. 

When children understand print concepts, know letters 
and sounds, and can recognize some sight words, they 
are ready to participate in guided reading. Therefore, 
guided reading is not appropriate for children who are 
still developing these skills. These children require group 
shared-reading lessons to meet their needs.(Page 19 
FDK)



Early Learning–Kindergarten teams plan 
instruction for small groups of children and for 
the whole class, as well as individual learning 

experiences that address the strengths, needs, 
and interests of the child and that are within the 
range of things the child can do with and without 

guidance (the child’s zone of proximal 
development).  
(Pg 35 FDK)



Play and academic work are not distinct 
categories for young children, and learning and 

doing are also inextricably linked for them.

Both child-initiated free play and more 
structured play-based learning opportunities 

should be integral parts of the
early learning classroom. ( Pg 13 FDK)



HOW CAN WE 
SUPPORT 
SMALL GROUP 
INSTRUCTION 
IN AN INQUIRY 
BASED 
PROGRAM?



Pedagogical  
Documentation

https://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_PedagogicalDocument.pdf

https://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_PedagogicalDocument.pdf


Let’s Try…

While viewing the video, 
document what you see 

and hear



VIDEO RE-
IMAGINING 
LITERACY AND 
MATHEMATICS 
BEHAVIOURS 
THROUGHOUT 
THE DAY
 

http://learnteachlead.ca/projects/re-
imagining-literacy-and-mathematics-

throughout-the-day-kindergarten-matters/?
pcat=999&sess=1

http://learnteachlead.ca/projects/re-imagining-literacy-and-mathematics-throughout-the-day-kindergarten-matters/?pcat=999&sess=1


WHAT DID YOU 
SEE/HEAR?



SMALL GROUP LITERACY INSTRUCTION
http://learnteachlead.ca/projects/re-imagining-literacy-and-mathematics-throughout-the-

day-kindergarten-matters/?pcat=999&sess=1

http://learnteachlead.ca/projects/re-imagining-literacy-and-mathematics-throughout-the-day-kindergarten-matters/?pcat=999&sess=1


KEY 
LEARNING: 
OVERALL/SPECIFIC 
EXPECTATIONS

NEXT STEPS 
IN LEARNING: 
OVERALL/SPECIFIC 
EXPECTATIONS



Guide to Effective Reading K-3



An example of a guided activity is guided reading. 
Because, in guided reading, children read a text with a 
minimal amount of teacher support, a decision about 
whether to use guided reading in Early Learning–
Kindergarten programs should be based on the learning 
behaviours, strengths, and needs of individual children. 

When children understand print concepts, know letters 
and sounds, and can recognize some sight words, they 
are ready to participate in guided reading. Therefore, 
guided reading is not appropriate for children who are 
still developing these skills. These children require group 
shared-reading lessons to meet their needs.(Page 19 
FDK)



Guide to Effective Reading K-3 
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