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 Do you have book graphs with flat lines? Or maybe mountains and valleys?

 Does the student’s learning take two steps forward and one step back?

 Is the Writing Vocabulary chart mostly blank?

 Is the running record analysis the same day after day?

 Are your lesson records looking like the teacher is in a state of confusion?

 Do you find yourself complaining rather than celebrating?
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THINKING



When a child struggles to read and 
write, take it personally.  

Then, take action!
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 Child is reluctant to come to lessons

 Complains that things may be hard

 Tension (twirling hair, stretching, yawning, wiggling, diversionary talk) during 
parts of the lesson.

 Home reading not done or books have been forgotten.

 Seeming to revert to old ways of thinking.

 Not able to demonstrate what has been taught in the last lesson
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Motivational

Cognitive

Emotional
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Instead of thinking

• He’s not motivated to do 

this.

• He’s too immature for this.

• There must be something 

else happening 

• I can’t help him in 20 

weeks.

• He needs to be referred to a 

specialist.

• I’ve tried everything and it 

doesn’t work.

• He can’t remember from 

one day to the next.

Try thinking . . . (growth mindset)

• How can we design lessons for him?

• What can I do with the knowledge I have?

• How can I make sure he feels he belongs and I’m on his 

side?

• What can he do independently?  What are his strengths?

• What is the next easiest thing for him  to learn?

• Did any part of it work?

• Where can I learn more?

• What else can I read?

• Who can I talk with? When a flower doesn’t bloom 

you fix the environment in 

which it grows, not the flower.

Alex Den Heiger

http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=&url=http://victoriaestates.info/tag/crime/&psig=AOvVaw3diWk2Xs5gBcpVQYB0V4T6&ust=1523385559210324
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What to teach . . . (Domain contingency)

How to teach . . .  (Instructional contingency)

When to teach . . . (Temporal contingency)
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What

Processing 

Task 
difficulty 

How

Level of 
support

prompting

When

What part 
of the 
lesson

Timing of 
interactions
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Social 
speech

Private 
speech

Inner 
speech

10

Automatic

Fossilized 

Zone of proximal development

Adapted from Lyon, 2003, p. 48

D
r 

A
ll
y
s
o
n

 

M
a
tc

z
u

k
 2

0
1
8



Reading Recovery teachers

• Find each learner’s starting point

• Observe how children work on easy tasks when things go well

• Respond to children’s initiatives

• Interact with their thinking

• Observe how they work on novel things

• Applaud what is correct in a partially correct response, and

• Identify strengths as firm ground on which to build

• P.213       
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Actions to Take (Clay, 2016)

The emphases in tomorrow’s lesson will arise out of 

today’s observations.  All the activities listed 

[previously] would be realised differently with each 

of the four to six students taught on a particular 

day.

p. 214
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Directional movement One to one matching

Shift out of patterned text
Small reading and writing 

vocabulary

Low entry scores
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 Flat line on your graph, especially at levels 3 and 4

 Running records show that high frequency words are confounding the child.

 Reading vocabulary chart is limited or has many 2 letter words

 Writing vocabulary chart is limited

 Visual analysis of words does not show a left to right analysis

 Child’s attempts on the working page show lapses in directional movement 
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Actions to Take (Clay, 2016)

 The teaching should not start where the teacher is but where the child is! (p. 
29)

 Being sensitive to the child’s thinking allows the teacher to draw his attention to 
many things. ( p. 31)

 The child needs to feel in control of what you ask him to do. (p. 32)

 Listen carefully to what he says and the connections he is making. (p. 32)

 Even the more competent readers will benefit from hearing how story reading 
should sound as part of ‘Roaming around the known’. (p. 33)

 You will have found some texts that the child can read at 90% accuracy or 
above. (p. 33)
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Comments section of the lesson record

Review every 5 lessons

Conference with a colleague or the teacher leader

“ . . . Will need to learn how to . . . In order to”

“ And I will need to pay special attention to . . . “
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Limited Reading 
Vocabulary

Writing is slow

(has to solve many or most 
words)

Reading is slow
Difficult to link to other 

words that sound the same

Limited Writing 
Vocabulary



 Writing vocabulary not increasing in size,

 Writing vocabulary not increasing in variety,

 Errors on words you thought you had worked on,

 There is work to be done on every word,

 Battling the clock to get the story completed.

 What do your lesson records tell you?  Are you noting these flags?
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Why is this important?
(Clay, 2016)

The easy-to-write words that occur often in sentences 

provide a scaffold for the message, leaving the writer’s 

attention free to work at constructing less familiar words.
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Actions to Take (Clay, 2016)

The child needs to make the decision that they know a 
word.

The teacher needs to observe the child in order to know 
when the child’s decision making is secure. 

P. 
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Actions to Take (Clay, 2016)

“Children’s progress is limited when teachers assume responsibility for 

teaching words before a reader encounters them.  

The art is to expose the child to opportunities 

to deal successfully with certain words 

so that they become familiar, and like old friends.”

P. 156
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Connecting reading and writing
(Clay, 2016)

 In Roaming Around the Known, reread the stories you have with him the same 
way a skilled reader would.    (p. 33-34)

 Re-read the simplest little books to the child, making even the simplest texts 
sound exciting (p. 32)

 Your lesson record as you move into instruction  … will have a brief note about 
what you did and how the child responded. (p. 35)

 The progress of a child . . . Depends on the teacher knowing when to slow up 
and attend to detail and how soon to call for quick responding. (p. 41)
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Have an emphasis in your teaching.

Shape the conversations and the 
compositions.
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Not sure where to 
search or what to 

search for

Haphazard way of 
looking

Letter by letter analysis 
of words 

Not integrating meaning 
and structure with 
visual information

Looks away from 
text at difficulty



 Many ‘Tolds’ on the running record (both with and without an 
attempt)

 Attempts are not quick

 Unable to get phrasing going

 Looking for little words in big words

 Visual analysis is haphazard
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 May be breaking with left to right order

 “If a varied approach to scanning print goes unnoticed then the child might 

be allowing himself to practise alternatives daily to left-to-right attention to 

print.  Lapses are important:  they should be dealt with immediately.” (p. 172) 
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Actions to take (Clay, 2016)

Ask yourself, how can you 

decrease the occurrence of the unwanted behaviour, 
and 

 increase the occurrence of the wanted behaviour? 

p. 181
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Actions to Take (Clay, 2016)

 Read Literacy Lessons Designed for Individuals (p. 171—173)

 Use the magnetic letters at the white board.

 Have the child write the word on unlined paper

 Do some work taking apart known words 

 For awhile think about similar words.

 Use a little slip of paper as a masking card (your fingers may not be ideal)

 “do not allow any scope for lapses from a strictly left-to-right approach.  Over-
emphasis is appropriate until a new habit has been established. Be cautious 
about activities with letters and words in isolation . . . “ (p. 172) 
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Taking words apart 
while reading

Hearing and 
recording sounds in 

words

Inefficient attempts 
at unknown words 
in running records

Difficulty self-
monitoring in 
reading and in 

writing

Low Burt 
Scores



 Looking at the teacher but not Verbally appealing for help

 Haphazard way of looking

 Letter by letter analysis of new or unexpected words

 Uses Meaning and Structure OR Visual information 

 Haphazard way of looking
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Actions to Take (Clay, 2016)

“The early intervention teacher’s task is not to analyse the language in order to 

present it to the child. Her task is to analyse the child’s learning, so she knows 

how to shape his encounters with the language?”

p. 155
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Actions to Take (Clay, 2016)

“Most words studied in isolation should emerge from, and relate to, the current 

work going on elsewhere in the lessons.  The activities refresh and repeat 

successful recent experience (perhaps from yesterday’s words in reading or 

writing) and consolidate some links.”

“Teachers will need to keep good records of the words they have used with 

each child.”

P. 155
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Each page of the story 
takes a long time

Voice is flat

Hard to tell what is 
happening in the story

Child cannot engage in 
conversation about the 

story

Reading does 
not sound good
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Actions to take (Clay, 2016)

 Do you know how does good reading sound?

 Reading to the child.  Inviting the child to join in at 
appropriate parts.

 Reading some stories together

 Re-reading some stories from past lessons so that they 
sound good.

 P. 125
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Actions to Take (Clay, 2016)

 The oral language of the child is fluent, and it is phrased as it is phrased in 
normal conversation.

 Thinking is fast and fluent, and (untutored) the brain links ideas together 
and groups them in memory.

 Seeing or recognising objects is fast and fluent ,,, recognition becomes 
faster as visual familiarity increases.

 Oral reading comes together well when it takes place on material that is 
just challenging enough.

 P.123
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Sinead and her teacher were stuck
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Describe how the student self monitors.

Describe how the student searches.

Describe how the student self-corrects.

Dr Allyson Matczuk 2018 37



What does Sinead need to learn to do?

 Early in her lesson series

 Very strong oral language 

 Not looking at print, uses M and S.

 Composes very long and complex 
messages

 Writing vocabulary is 31,  3- and 4-
letter words

 Able to hear and record the first letter 
and sometimes other consonant 
sounds, often the last 

 Some letter reversals … a and d

 Late in the grade one school year

 Needs to learn “serve and return”

 Is she looking in a haphazard way?

 Teacher … “I need to reign her in”

 But the words weren’t consistently 
there

 Can we get her hearing first to last?

 Child writes individual letters right to 
left

 Integrate the use of M  S  and V 
information at difficulty
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How and when are you teaching 
the child to do this? 

 Familiar reading:  
 How can phrasing be improved?

 How can the child learn more about how words work?

 Re-reading yesterday’s new story

 Working with words and letters

 Composing a story

 Hearing and recording sounds in words

 Writing vocabulary

 Linking known and new

 Cut up Story

 New Text 
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Familiar Reading

My Book • Finger used on 1st page

• Phrased

• Accurate

• Teacher comment “beautiful” 

• Child “I knew he’d find it.”

Oral language 

contributing to 

phrasing … 

demonstrates 

understanding.

My Tower • Omission and

-

• Insertion     -

big  

• Me     child chortled

My    R3  

• teacher: “is it me or my” “You did some nice fixing”



Yesterday’s new book

Where are the 

sunhats? 

Level 6

• Hats      SC go

Sunhats              went      

• Last page . . .  

Away??? They go to     R3

• Teacher praised the way she stopped herself so 

that what she said Made sense, sounded right 

and looked right.  Sample 1: home;                                      

Sample 2: shouted

• Asked her to check go/went.   Successful!

Teaching for 

integration.

Student takes 

on the 

learning, 

demonstrated

on 3rd sample
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Letter work at the board

a, d, g, b, c, o

30 letters on board

• Teacher asked her to sort the 

letters that have “the round part 

first”

• Hmmm, not sure about 

that.  Don’t they all have 

the round part first?

• Student starts off quite 

confidently for the first 10 to 15 

letters

• Self talk “round part first” x 4

• Then starts a second group

• Teacher pulls out c, o, and d for 

examination… student isn’t 

understanding what she’s being 

asked to do.

• Finally compares a with a c and 

confirms that “yes, the tummy 

comes first”

• Did she start a second 

group for any reason? 

• Both groups have some 

of the same letter.  

• Does she know first/last?

• Worked on letters for 3 

minutes, no time to do 

word work
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Composing a story

Used  Where are the 

sunhats?  as a stimulus.

• Teacher asked student to 

find the page with the big 

surprise.

• Child chose page and 

articulated, “This one 

where they find the 

hats.”

• Trying to reign in the 

story by using one 

picture from the book.

• Composed short story 

“Because they find the 

hat.”

• Prompted to repeat the 

story, but child does not.

• That’s very short. Maybe 

they will add to it once 

the first part is down.
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They • Prompted to say it x 3

• “what do you hear?” …T

• It sounds like the”

• Child writes[The]

• Then just add Y at the end…. Remember 

a little cup first

Child is 

saying what 

she expects 

to see

found F ou n d   SM that’s a B!  Fluency practice

1 2  3 4

T /S shout, out

“Big fat tummy up, down”

S letter name

Talk about how to pay attention to the 

up/down…. Might think it is an A.

• Work page 

x 6

• White 

board x 46

• Talk 

shifted 

from 

social to 

private 

speech

• Now this 

is taking it 

to fluency 
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their Student: TH

hats h a t   s

1 2 3

“Say ‘hat’” … then used mirror to check 

pronunciation.

• Language
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Cut up story

They    foun  d    their    

hats.

√     √    √     √ √

reassembled quickly , slight pause to 

turn [d] around. 

She was looking!

Said the sentence aloud  as she 

constructed.

Constructed in one line, no return 

sweep.
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Today’s new book

Bingo’s birthday

Level 7

“Sam is going to 

have a little 

birthday party for 

Bingo, I wonder 

what she needs.

What would you 

need to have a 

party for your 

dog?”

• My dog would eat everything.

• Looking through the pictures, “see 

Bingo eats everything too.”

• Takes the book … I can read this.
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Reflect and arrange for success (wishing and hoping 

are not plans)

Make it easy for this child to learn (we design lessons 

for individuals)

Look for reduced tension in the child  will lead to 

reduced tension in you will lead to reduced tension in 

you.

Create failsafe situations for the child (and for you).



Identify what it is you need to 
teach the child to do now and 
let some other things go. 

Be persistent, consistent, and 
insistent.

Look for reduced tension
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