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Imagine what it is like to be not quite literate in your first 
language and then have to learn the linguistic system of 
another language in an environment that is very different from 
your own. This is the day- to- day reality for many English 
Language Learners.  
 
                 (Capacity Building Series – English Literacy Development. 20 14) 



Who are English Language Learners?   
English Language Learners (ELLs) are students who are new to 
English, or to the kind of English used in schools, when they enter an 
English- language school environment. Although many ELLs in 
Ontario schools are newcomers from other countries, data shows 
that most ELLs in the primary and junior division are Canadian- born.  
 
                                (Ontario Ministry of Education, 20 0 8)  



 
                  Oral Language is at the heart of literacy.  
      (Dixon, 20 14)  
 
Language is a gateway to new concepts, a means of sorting out 
confusions, a way to interact with people, or to get help, a way 
to test out what one knows. In enters into every activity we can 
envisage. It is the source of much pleasure for the child and the 
adult. It is a pervasive, persuasive, perpetual foundation of 
learning.  
                    (By Different Paths to Common Outcomes, p.11)  



Teachers  ask ‘what are quick ways to extend a child’s 
control of oral language?’ There are no quick ways to 
extend oral language but the best available opportunity 
for the Reading Recovery teacher lies in the conversations 
she has with the child in and around his lessons. 
 
                (Literacy Lessons, Second Edition, p.79)  



 
Reading and writing are two different ways of learning about the 
same thing – the written code used to record oral language. 
                 (Literacy Lessons, Second Edition, p. 77) 
 
It is powerful to harness the established power of children’s oral 
language to literacy learning from the beginning, so that new 
literacy knowledge and new oral language processing power 
move forward together, linked from the start. (Clay, 20 15)  



Language Profiles:  
 
 



Barriers to Fluency in Familiar Reading    

● Unfamiliar language structures 
● Lack of prior knowledge about structures, characters, plots 
● Unknown phrasing 
● Pitch, stress, intonation 

 
 

Phrasing in Fluent Reading: Process and Product (Journal of RR spring 2002) Connie Briggs, Salli Forbes 



Bridges to Fluency in Familiar Reading    

● Read the story to the child to give him a sense of what fluent 
reading sounds like. 

●  Reread it with the child perhaps leaving him to add the end of the 
sentence, fluently! (Literacy Lessons, Second Edition,  p. 125) 

● Allow more rereads of a book to allow the structures and language 
to become familiar and fast  

● Provide brief introduction before reading familiar books (or at the 
turn of a page) to re- establish and solidify meaning 

● Increase Reading and W riting Vocabulary 
 



Types of errors when re- analyzing running records 
with an English Language Learner lens: 
 
Language Error – learning the language  
 
Literacy Error – learning how to read and write 
 

Big Question: Does the error impact meaning? 
 
Making Instructional Decisions: Deepening Our Understanding of English Learners’ Processing on Reading (Journal of 

Reading Recovery Fall 2016) Allison Briceno, Adria Klein   

 



We often hear teachers say the child is not looking 
through the word, implying the student needs to 
do more visual work. If the child is looking through 
words consistently with the possible exception of 
inflectional endings, the error may be language-
related rather than visual. As a result, the teaching 
would differ significantly. 

Making Instructional Decisions: Deepening Our Understanding of English Learners’ Processing on 
Reading (Journal of Reading Recovery Fall 2016) Allison Briceno, Adria Klein 



Writing: 
 
Above all, through all the detail of these early intervention 
procedures, teachers must remember that the child’s 
ultimate resource for learning to read and write is spoken 
language: all his new learning becomes linked in his brain 
with what he has already learned about the language he 
speaks. 
 
    (Literacy Lessons, Second Edition, p.24) 
  
 



Elements of a Conversation: 
 
Find shared territory 
Personalization of the topic 
‘Serve and return’ (Gross 20 13) conversation (extend and 
elaborate) 
Reformulate and rephrase within the natural 
conversation 
Use open- ended questions 
Be patient  
 
        (Gross, J. (20 13). Time to Talk. Nasen Publication) 
  
 



Writing: 
 
Children need to be engaged in conversation about the 
things they know about because the familiar content 
provides them with opportunities to experiment with 
ways of expressing themselves.  
 

(Becoming Literate, p. 37) 
  
 



 
Change the sentence he gives you as little as possible. 
This is not a time to correct grammar. Use the correct 
grammar in your conversation to provide the appropriate 
model for him to hear. If you alter the child’s sentence he 
is very likely to become confused. 
 
      (Literacy Lessons, Second Edition, p. 81)   
 



Hello, 
Sorry that Helya tell you the 
hard words. 
Farideh (grandmother) 
Mohamad (baba bozorgi/  
grandfather) 
Thank you 



 
Book Choice:  
 
Choose the new book very carefully for an individual 
child, keeping in mind his strengths and what might be 
challenging for him at this time.  
 
                             (Literacy Lessons, Second Edition, p. 114)  

 



  
  

Considerations when choosing a new book: 

Does the book: 
○ Use lang structures that match the child’s current level of oral proficiency? 
○ Are the language structures becoming more complex over time? 
○ Use structures the child has written? 
○ Have a story based on child’s personal knowledge or experience? 
○ Have content that will be engaging and interesting for the child? 
○ Support the development of strategic activity? 
○ Have sufficient text on which the child can engage in problem solving? 
○ Have sufficient text to practice fluent reading? 
○ Represent ethnic, cultural, language diversity that values the student? 
○ Ensure a SUCCESSFUL experience for the child? 

 
(Adapted from): Refining the Craft of Teaching English Language Learners (Journal of Reading Recovery Fall 20 0 9) – 
Cynthia Rodriguez- Eagle, Annette Torroes- Elias  



 
The teacher will vary the book introduction according to each child’s 
needs. An extra level of support could be provided for a few children, 
for a very short period of time, as they make the early transition from 
very simple books to Level 3 text. This additional support may be 
necessary for a child who knows little about stories and storytelling, or 
who is an English Language learner, or who for some other reason has 
limited experience with the language of books. 
 

(Literacy Lessons, Second Edition, p.116)  
  

 



New Book Introduction: 
 
Teachers must be alert to the newness of the 
vocabulary, and of the grammatical structures in which 
the words occur, and must be prepared to provide the 
child with the new language he does not yet use.  
 
                     (Literacy Lessons, Second Edition, p. 146)  
  

 



Get the new phrase/ structure:   
  
 

● to the ear (listening) 
● to the mouth (saying/ rehearsing) 
● to the eye (reading) 
● to the written product (creating text) 

Talking, Reading and Writing (Journal of Reading Recovery Spring 2004) M. Clay 



Summary – Suggestions for English Language Learners  
 

Adapted from: W orking with English Language Learners: the Case of Danya (Journal of RR Fall 20 0 1) 
-  Patricia R. Kelly 

● Observe and listen carefully to your student’s oral language 
● spend more time in genuine conversation 
● honour and support the development of your student’s home language 
● analyze running records with an ELL lens (language errors versus literacy 

errors) 
● focus on the negotiation of meaning rather than accuracy 
● choose books carefully 
● plan book introductions carefully 



Put your ear closer, concentrate more sharply, smile 
more rewardingly and spend more time in genuine 
conversation, difficult though it is. To foster children’s 
language development, create opportunities for them to 
talk, and then talk with them (not at them).  
 
                                                                                    (Becoming Literate, p. 69) 
  

 



Online Resources  
http://www.edu.gov.on.ca/eng/document/esleldprograms/guide.html  
 
http://www.edugains.ca/newsite/ell/index.html 
 
http://www.edu.gov.on.ca/eng/document/kindergarten/kindergarten
ELL.pdf  
 
http://www.learnalberta.ca/content/eslapb/ 
 
https://www.edutopia.org/discussion/9-tips-support-english-
language-learners  
 
http://www.edu.gov.on.ca/eng/document/manyroots/ELL_LPS.pdf 

http://www.edu.gov.on.ca/eng/document/esleldprograms/guide.html
http://www.edugains.ca/newsite/ell/index.html
http://www.edu.gov.on.ca/eng/document/kindergarten/kindergartenELL.pdf
http://www.edu.gov.on.ca/eng/document/kindergarten/kindergartenELL.pdf
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https://www.edutopia.org/discussion/9-tips-support-english-language-learners
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https://www.edutopia.org/discussion/9-tips-support-english-language-learners
http://www.edu.gov.on.ca/eng/document/manyroots/ELL_LPS.pdf


Resources 
Allison Briceno and Adria Klein “Making Instructional Decisions: Deepening Our Understanding 
of English Learners’ Processing on Reading” Journal of Reading Recovery, Fall 20 16  
 
Connie Briggs and Salli Forbes “Phrasing in Fluent Reading: Process and Product” Journal of 
Reading Recovery, spring 20 0 2 
 
Marie M. Clay “Talking, Reading and W riting” Journal of Reading Recovery, Spring 20 0 4  
 
 Megan Dixon “Put Your Ear a Little Closer – Tuning In to a Child’s Language to Aid Literacy 
Acquisition” Journal of Reading Recovery Spring 20 14 
 
Patricia R. Kelly “W orking with English Language Learners: the Case of Danya” Journal of 
Reading Recovery, Fall 20 0 1 
 
Cynthia Rodriguez- Eagle and Annette Torroes- Elias “Refining the Craft of Teaching English 
Language Learners” Journal of Reading Recovery, Fall 20 0 9  
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