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A study session
• A developmental perspective on learning 

• A more detailed description of reading progress 
from a developmental perspective 

• Literacy Lessons Designed for Individuals  
o Changes teachers might observe during lessons 

p. 47 Attempting the new book  
o Reading a new book in every lesson pp. 117 - 120

A developmental approach
• Be familiar with what the child already knows 

• Be close at hand 

• Know how to support his next leap forward 

• Allow enough space for the child to become an 
independent learner 

 (An Observation Survey of Early Literacy Achievement, 2013, p. 141)

A child’s developing control of 
walking
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Guiding the learning
In what ways did Liam’s caregiver respond sensitively 
to his next step into new territory? 

• Familiarity with what he already knows 

• Close at hand 

• Type of support for his next step forward 

• Enough space to become an independent learner

Two models of literacy progress
Additive Model Transformation Model

• Progress is measured 
quantitatively 

• Scores for known letters 
• Scores for known words 
• Score for running record

• Progress measured 
qualitatively 

• Analysis of resources 
mobilized for a specific 
task 

• Analysis of kinds of 
information that can be 
integrated 

• Analysis of actions 
taken

Key assumptions
• A careful analysis of daily running record is essential 

in understanding a child’s developing knowledge 

• Young children’s knowledge of all sources of 
information is developing 

• Taking a developmental perspective means looking 
for movement in the right direction rather than 
perfect reading 



Intuition The overall aim
• Read a simple text with fluency and understanding 

• Problem-solve difficulties by searching the print, the 
picture, the language, and the story 

• Get help from the teacher who prompts the 
searching and confirms ‘good’ responses, 

• Independently and easily read a novel text, solving 
the hard bits, and sounding good. 

 (Literacy Lessons Designed for Individuals p. 117)

Attempting the new book: Early

The learner applies what is known to the reading 
of a new text, such as directionality, one-to-one 
matching and locating known words. The teacher 
supports the child to carry out reading work using 
what he knows. 

  (Literacy Lessons Designed for Individuals p. 47) 

Supporting Liana’s reading behaviour
• Encourage strong, definite locating behaviours. Get the 

child to point to each word with the index finger to 
achieve crisp word-by-word matching (p.118) 

• Most teacher help Direct the child’s attention specifically 
to a piece of information he needs to solve the problem. 
Tell the child what to correct, or provide new information 
(p. 118) 

• Locating and using known words or letters in continuous 
text (pp. 131- 133)  
o Guide to attend to the left end of the word 
o Have the child do some checking 
o Encourage a left-to-right movement (finger and eyes) across the word  



Attempting the new book: Middle

The child monitors, searches, discovers, cross- 
checks, repeats to confirm, and self-corrects. The 
novel text helps to reveal what is challenging the 
learner’s processing system. The reading is phrased 
and sounds like a story. 

  (Literacy Lessons Designed for Individuals p. 47)

Guiding Kate’s reading behaviours

Less teacher help and more child work 
Direct the child’s attention to reviewing the 
information he has used: 

Try that again and think about… 
Allow him to find a way out of the problem. 
It should be clear what the child should attend to next.  
Indicate the type of information you want the child to 
attend to. (p. 118)

Guiding Kate’s reading behaviour
• Do not waste words.  Commend the child for good 

work on processing the print, praise to boost morale, 
say whatever is necessary to keep the story flowing 
BUT eliminate all unnecessary talk. (p. 119) 

• Demonstrate grouping words together into a 
grammatical phrase (p. 124) 

• A brief conversation after the reading can achieve 
a variety of things. An open-ended question can 
reveal a wealth of understanding. (p. 119)



Kate’s first reading with help Attempting the new book: Late
Processing of information operates smoothly 
producing evidence of how the system is becoming 
self-extending. The child solves new challenges 
including multisyllabic words within more difficult text 
at speed, working with clusters of letters. The reading 
will sound phrased and fluent. 

(Literacy Lessons Designed for Individuals p. 47)

Guiding Max’s reading behaviour
• Support the child with particular language features 

that he does not yet control (p. 118) 

• Using clear crisp language (p. 120) 

• Least teacher help this is consistent with supporting 
independent solving (p. 119) 
o Avoid unnecessary interruption 

o Stay close to the problem solving of this text and 
the reading of this story

Guiding Max’s reading behaviour
• Checking in several ways (p. 135) 

• Draw attention to known visual features(p. 152) 

• Demonstrate grouping words together into a 
grammatical phrase (p. 124)



Max’s first reading with help
Taking a developmental perspective on being a 

helpful teacher

• The goal is not perfect reading, just as the goal is not 
perfect walking 

• Being an observant teacher requires daily careful analysis 
of what your students know how to do in order to change 
your teaching 

• Literacy Lessons Designed for Individuals has procedures 
that can help you to support the next leap forward  


