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“Choose the new book very 

carefully.  Choose it for a 

particular child with certain 

strengths and challenges 

at this time.”
Literacy Lessons 2, p. 89
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Meaning

Structure

Visual information
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Learning to Look at Print
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Spaces6



one  day  father  penguin  came  

back here  i am he said  to  mother  

penguin  you  will  be hungry i will sit 

on the  eggs  now  off you go 

mother penguin went  down  the  hill  

and  into the  sea  to  eat  fish
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Spatial orientation of letters



Add capital letters

One  day Father  Penguin  came  

back  Here  I  am  he said  to  

Mother  Penguin  You  will  be 

hungry I will sit on the  eggs  now  

Off you go Mother Penguin went  

down  the  hill  and  into the  sea  

to  eat  fish
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Punctuation

“To the memory of the striking 
Bolshevik printers of St Petersburg, 
how, in 1905, demanded to be 
paid the same rate for 
punctuation marks as for letters, 
and thereby directly precipitated 
the first Russian Revolution.”

 Inscription from Eats(,) Shoots & Leaves by Lynne Truss.  ( 
2003)

9



What is punctuation?

A courtesy designed to help 

readers to understand a story 

without stumbling.

10



Now some periods

One  day Father  Penguin  came  

back.  Here  I  am  he said  to  

Mother  Penguin.  You  will  be 

hungry. I will sit on the  eggs  now.  

Off you go. Mother Penguin went  

down  the  hill  and  into the  sea  

to  eat  fish.
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 25% of the children at 5 years, 50% at 6 

years and almost 100% at 7 years say 

that a full-stop tells you when you've said 

enough.  

 It is a very important signal and its 

function is probably learned during 

writing lessons. 

Reading:  The patterning of complex behaviour p.104 
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commas

 The comma…

To illuminate the grammar of a 

sentence

To point up –rather in the manner of 

musical notation – such literary 

qualities as rhythm, direction, pitch, 

tone and flow
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COMMAS

One  day, Father  Penguin  came  

back.  Here  I  am,  he said  to  

Mother  Penguin.  You  will  be 

hungry. I will sit on the  eggs  now.  

Off you go. Mother Penguin went  

down  the  hill  and  into the  sea  

to  eat  fish.
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Quotation Marks

One  day, Father  Penguin  came  

back.  “Here  I  am,”  he said  to  

Mother  Penguin.  “You  will  be 

hungry . I will sit on the  eggs  now.  

Off you go.” Mother Penguin went  

down  the  hill  and  into the  sea  

to  eat  fish.
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Line Breaks

One  day, Father  Penguin  came  

back.  

“Here  I  am,” 

he said  to  Mother  Penguin.  

“You  will  be hungry . 

I will sit on the  eggs,  now.  

Off you go.” 
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Now, an illustration

One  day, Father  Penguin  came  

back.  

“Here  I  am,” 

he said  to  Mother  Penguin.  

“You  will  be hungry . 

I will sit on the  eggs,  now.  

Off you go.” 
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Writing can give us some 

clues
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Two Types of Vocabulary

basic vocabulary words, 

 small, difficult and frequently-
occurring words of English

introduced gradually and 
repeated frequently.
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Children need not be kept on one 
book until they know every word in it.  
They meet these basic words again in 
subsequent books in other contexts.  
As the child encounters the basic 
vocabulary again and again he will 
tend to build up fast recognition 
responses.                 

Reading:  The patterning of complex behaviour (p. 158)
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Another type of vocabulary is 

introduced for the interest

in a sense, expendable.  

When stimulated by the 

interesting words, the children 

find the harder  basic words 

falling into place.  
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 As far as possible new words are 

introduced in significant contexts.  The 

illustration might suggest a meaning for 

an unknown word, or the climax of the 

story, or the humour expressed might 

highlight the new word. 

Reading:  The patterning of complex behaviour p. 159
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 A deliberate attempt was made to avoid 

introducing close together words which children 

confuse…. Was and saw …. House and home.  

This is supported by a general teaching principle, 

that gross differences are easier to learn than 
fine ones and should precede them.

Reading:  The patterning of complex behaviour p. 159
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 Recent psychological studies of reading 
have tended to emphasise the paramount 
value of meaningful material in both the 
preliminary and the instructional stages of 
learning to read.  

 Words must mean ideas, not be merely 
mechanical patterns.  The words which 
young children learn incidentally are those 
most meaningful to them… for example   
"ice cream"  

Fred J. Schonell 1945
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Tom   cried  and  cried.
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Tom cried.



Tom!   Tom!

Look   where   you   are   
going!

Look   where   you   are   

going!
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Tom!

Look where you are 
going!



“A fish for Father, Mother, and me,” said 

Baby Bear.
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“A fish for Father Bear, and a fish for 

Mother Bear, and a fish for me,” said 

Baby Bear.
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Structure

“Whenever you introduce a 

variation of sentence structure, it 

helps children attend to print. " 

Beverly Randall in 

Memories of Marie:  Reflections on the life and work of Marie 

Clay compiled by Jenny Clay. P. 205
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[During the orientation] the 

observant teacher can introduce 

into her talk any concept, or word 

, or phrase structure that she has 

not heard this child use.

Literacy Lessons 2, p. 91
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Try to anticipate when some 
language, or an unusual name, or 
some bookish syntactical sequence 
will not link easily to the children's 
own language, 

and use the novel language 
features when talking about the 
story, 

and enunciate them very 
deliberately.  
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 The teacher may intentionally use one particular 
sentence pattern two or three times, 

 or get the children to repeat a phrase or 
sentence, running the difficult language or 
pronunciation across their tongues.  

 This allows the children to have a model of the 
language in their heads to support their reading 
of the text.  

 It is not memorizing the lines of the book, but 
rather readying the mind and ear to grapple 
with novelty.
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Ben went to look

on Teddy Bear.
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“Who will play with me?”

said the little white rabbit.

“No, I will not,”

said the little white duck.
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“Go away, little kitten.”

The hungry little kitten went away.
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Jane liked her yellow car.

She cleaned it

And took care of it.

Jane looked at the engine.

“I can’t make it go,” she said.

“I will have to get help.”
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Where’s my key?”  said Mom.

“She’s gone out for the day,” said Mom.  “I 

saw her go.”
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One day Father Penguin came back.

“Here I am,” he said to Mother Penguin.  

“you will be hungry.  I will sit on the eggs, 

now.  Off you go.”

Mother Penguin went down the hill and into 

the sea to eat fish.
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One day Father Penguin came back.

“Here I am,” he said to Mother Penguin.  

“you will be hungry.  I will sit on the eggs, 

now.  Off you go.”

Mother Penguin went down the hill and 

into the sea to eat fish.
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PRONOUNS

The monkey took the banana and 
ate it.

"It" is anaphoric under the strict 
definition (it refers to the banana).

Pam went home because she felt 
sick.

"She" is anaphoric (it refers to Pam).

The dog ate the bird and it died.

"It" is anaphoric, and ambiguous (did 
the dog or bird die?).
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Pronouns

 Deictic pronouns

 A pronoun whose reference is 

dependent on the context in which it is 

said or written

 I want him to come here now.
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Jane liked her yellow car.

She cleaned it

And took care of it.

Jane looked at the engine.

“I can’t make it go,” she said.
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paragraphs

Mother Penguin went out to sea.

She stayed out at sea for days,

Eating and eating and getting fat.

Father Penguin 

stayed on 

The eggs.
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Mother Penguin went out to sea.

She stayed out at sea for days,

Eating and eating and getting fat.

Father Penguin 

stayed on 

The eggs.
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Paragraphs

Mother Bear said,

“Baby Bear has no toys.

Let’s get a toy for Baby Bear.”

“Yes, let’s,” said Father Bear.

“He is a good little bear.

He helps you and helps me.”
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WHY DOES IT HELP TO KNOW 

WHAT THE WHOLE STORY IS 

ABOUT BEFORE YOU BEGIN 

TO READ?
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The introduction to the new book is 

particularly important for the child who 

does not have a good control of 

language (for whatever reason).

Literacy Lessons 2, p. 91

50



 The introduction is a scaffold for the 

child.   

 It helps to support them toward a 

successful first reading

 It is designed for the individual child
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Title

What perspective does the 
title set?

Does it reveal the punch line, 
provide a clue to the most 
advantageous reading style, 
indicate a theme or the topic 
of the work?



Fishing off the wharf
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Road Rules
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Waddling duck
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Snow on the hill
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The clever penguins
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Sally’s beans



The Merry-go-round

 T:  This story is called The Merry-go-
round.  Have you ever been on one?

S:  At the fair!  It  had fancy horses on 
it.

 T:  Was it fun?

S:  Yeah.  I went two times and then 
my mom said that was enough.

 T:  What can you see on this merry-
go-round?
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 S:  A horse and a pig and a plane.

 T:  Which one would you want?

 S:  The pig.

 T:  Nick wants a special one, I wonder which one she 

wants.

 S:  I think she wants the pig too.
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Asking a good question

 Before reading

Open ended

I wonder….

What do you think?

 After reading

 Note down the child’s responses on your 
lesson record

61



THE FIRST READING OF THE 

STORY

Look for little hints in their voice
A shake of the head or a furrowed 

brow

A slight pause
Re-reading
Multiple attempts

Keep good notes!

62



REFLECTING ON PREVIOUS 

RUNNING RECORDS

Which gifts did the child use and 

which were neglected?

How can you make note of these? 

How can you write an informative 

summary statement about the 

child’s processing?

What should your statement about 

how the reading sounds include?
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conceptual problem

 (for example, why the fox is 

stalking the hen). 

Good book introductions 

explore, test out, and draw on 

children's knowledge. 
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Provide input whenever it is required.  

Some teachers give children too little 

input.  You are the one with all the 

knowledge about the code.

Literacy Lessons Designed for Individuals, Part 2, p. 109

65



66
66

The teacher must preview the book 
and weigh up its suitability.  

Literacy Lessons 2, p. 90
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Having carefully selected a book for a 

particular child the teacher reads it 

herself, thinking about the best way to 

orient this child to this book.    

Literacy Lessons 2, P. 91



Clay, 1998
 Invite the children to respond to the new 

book with the help of its illustrations and link it 
to other stories they have shared

 Draw from the children some of the 
experiences they could relate to this new 
text, and in doing so uncover potential 
confusions that can then be straightened 
out.

 Perhaps sketch the plot of structure the 
sequence up to the climax (leaving the 
surprise untouched).  The idea is to create an 
overview of the story structure, to provide a 
framework for anticipating what will occur.

 To develop understanding around the theme 
or topic, encourage children to draw on 
personal experiences or to remember 
another story shared previously. 
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 Arrange for a successful reading

Make it easy for this child or these 

children to learn

 Building for fluency in processing
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