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Miriam Trehearne has been a classroom teacher, resource teacher, Program Specialist (exceptional 
needs students) Literacy Coach, Literacy Specialist and University Associate. Miriam's passion is effective 
and engaging literacy teaching and learning for all students. 

 As a Literacy Specialist, she led a very successful research-based literacy initiative in a very large urban 
school district (156 elementary schools) which focused on 56 high-needs schools. The results “closed the 
literacy gaps” by third grade and have been documented by university researchers and an independent 
program evaluator.  

Miriam presently devotes much of her time to researching literacy best practices, presenting to and 
working with teachers, paraprofessionals, literacy coaches, school administrators and parents around 
the world. Miriam also supports individual schools and school districts with effective literacy reform 
through the development of Literacy Reviews and School/ School District Literacy Action Plans and 
ongoing professional development including how to effectively implement PLCs to support whole 
school/district change. As a proud Canadian, her greatest thrill is working with fellow Canadian 
teachers, administrators, other professionals, paraprofessionals, parents, volunteers and departments 
of education, coast to coast.  
 
 Miriam also continues to write professional books, publish in journals and creates developmentally 
appropriate and engaging teacher/student literacy resources. 

She has published in several professional journals, has authored award-winning student resources and is 
senior author of The Language Arts Kindergarten Teacher’s Resource Book (Nelson Learning Ltd), the 
2006 AEP award-winning Comprehensive Literacy Resource for Grades 1-2 Teachers and The 
Comprehensive Literacy Resource for Preschool Teachers. The Comprehensive Literacy Resource for 
Grade 3-6 Teachers was also a finalist for the AEP Award. Miriam has been honoured as a Canada Post 
Literacy Educator Finalist. 

 Learning to Write and Loving It! Preschool-Kindergarten, Corwin Press, became available August 18, 
2011.  It was a finalist for the 2011 AEP Award.  This book is forwarded by Dr. Timothy Shanahan, former 
President of the International Reading Association and a member for the Reading Hall of Fame.  
 

Her newest book Multiple Paths to Literacy 
Inquiry, Play, Art, Self-Regulation through Intentional Teaching K-2 

became available in 2016. 
 



ORALLANGUAGE

--
The preschool child's language development is
vital to the child's progress in reading. We are
concerned not only with the development of
vocabulary, but with the range of flexibility of
the patterns of sentences that the child is able to
control. The child's development in this behavior
is critically dependent on the preschool
opportunities the child gets to converse with
an adult.~::-

* Clay 37.
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BLN 1 : PRWHOOL ASSESWENT 

Oral Language 
Observation Checklist 

Name: Date: 

Teacher: School: 

Most of these skills will be observed during regular classroom activities throughout the preschool day 
This form con be used to organize the observotions of  oral language, and the information can be 
summarized on Blackline Master 2: Preschool Assessment Summary Sheet, on page 64. 

conflict situations 

11 .Asks appropriate questions in response to what was 

12.Begins to ask for clarification when he or she does 

62 BLACKLINE MASTER 111 Published by ETAICuisenaire under license from Nelson. Copyright 0 2005 by Thornson Nelson. 
Miriam P Trehearne, 2018 Page 4 of 29



BLM 1: PRESCHOOL ASSESSMENT 

I 

Observation Checklist (cont'd) 

(see Blackline Master 2:  Preschool Assessment 
Summary Sheet: Phonological Awareness-Checklist, 
Chapter 2, on page 114) 

Published by trAKuisenaire@ under license from Nelson. Copyright 0 2005 by Thornson Nelson. - BLACKLINE MASTER 112 63 
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Table 1 
Teacher Rating of Oral bnwage and Literacy (TROLL) 
Language Use 

1 .How would you describe this child's willingness t o  start a conversation with adults and 
peers and continue trying t o  communicate when he or she is not understood on the first 
attempt? Select the statement that best describes how hard the child works t o  be 
understood by others. 

Child almost never begins 
a conversation with peers 
or the teacher and never 
keeps trying if 
unsuccessful at first. 

Child sometimes begins 
conversations with either 
peers or the teacher. If 
initial efforts fail, he or 
she often gives up 
quickly. 

Child begins 
conversations with both 
peers and teachers on 
occasion. If initial efforts 
fail, he or she will 
sometimes keep trying. 

Child begins 
conversations with both 
peers and teachers. If 
initial efforts fail, he or 
she will work hard t o  be 
understood. 

2. How well does the child communicate personal experiences in a clear and logical way? 
Assign the score that best describes this child when he or she is attempting to  tell an 
adult about events that happened at home or some other place where you were not 
present. 

Child is very tentative, 
offers only a few words, 
requires you t o  ask 
questions, has difficulty 
responding t o  questions 
you ask. 

Child offers some 
information, but 
information needed t o  
really understand the 
event is missing (e.g., 
where or when it 
happened, who was 
present, the sequence o f  
what happened). 

Child offers information 
and sometimes includes 
the necessary 
information t o  
understand the event 
fully. 

Child freely offers 
information and tells 
experiences in a way that 
is nearly always complete, 
well sequenced, and 
comprehensible. 

3.How would you describe this child's pattern o f  asking questions about topics that interest 
him or her (e.g., why things happen, why people act the way they do)? Assign the score 
that best describes the child's approach t o  displaying curiosity by asking adults questions. 

To your knowledge, the 
child has never asked an 
adult a question 
reflecting curiosity about 
why things happen or 
why people do things. 

On  a few occasions the On  several occasions the 
child has asked adults child has asked 
some questions. The interesting questions. On  
discussion that resulted occasion these have led 
was brief and limited in t o  an interesting 
depth. conversation. 

Child often asks adults 
questions reflecting 
curiosity. These often 
lead t o  interesting, 
extended conversations. 

Published by EIA/Cuisenaire@ under license from Nelson. Copyright 0 2005 by Thomson Nelson. BLACKLINE MASTER 811 n 
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BLM 8 I 
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I 

- - -- 

Table l (cont'd) 
Teacher Rating of Oral Language and Uteracy (m) 
4.How would you describe this child's use of talk while pretending in the house area or 

when playing with blocks? Consider the child's use of talk with peers to start pretending 
and to carry it out. Assign the score that best applies. 

Child rarely or never 
engages in pretend play 
or else never talks while 
pretending. 

1 

On occasion the child 
engages in pretending 
that includes some talk. 
Talk is brief, may only be 
used when starting the 
play, and i s  of limited 
importance to the 
ongoing play activity. 

2 

5.How would you describe the child's ability to recognize and produce rhymes? 

Child engages in 
pretending often, and 
conversations are 
sometimes important to 
the play On occasion. 
child engages in some 
back-and-forth pretend 
dialogue with another 
child. 

3 

Child cannot ever say if 
two words rhyme and 
cannot produce a rhyme 
when given examples 
(e.g., rot, cot). 

1 

Child often talks in 
elaborate ways while 
pretending. 
Conversations that are 
carried out "in role" are 
common and are an 
important part o f  the 
play. Child sometimes 
steps out of pretend play 
to give directions to 
another. 

4 

Child occasionally 
produces or identifies 
rhymes when given help. 

2 

6.How often does child use a varied vocabulary or try out new words (e.g., heard in stories 
or from teacher)? 

Child spontaneously 
produces rhymes and can 
sometimes tell when word 
pairs rhyme. 

3 

Never 

1 

Child spontaneously 
rhymes words of more 
than one syllable and 
always identifies whether 
words rhyme. 

4 

Rarely 

2 

Z When child speaks to adults other than you or the teaching assistant, is he or she 
understandable? 

Sometimes 

3 

Never 

1 

Often 

4 

Rarely 

2 

8. How often does child express curiosity about how and why things happen? 

Sometimes 

3 

Never 

1 

Often 

4 

Language subtotal 

Rarely 

2 

Sometimes 

3 

Often 

4 
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BLM 8 
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Table l (cont'd) 
Teacher Rating of Oral Language and Literacy (TROLL) 
Reading 

9. How often does child like to hear books read in the full group? 

BIACKLINE MASTER 813 m L 

Never 

1 

Rarely 

2 

10. How often does child attend to stories read in the full group or small groups and react in 
a way that indicates comprehension? 

Sometimes 

3 

Never 

1 

Often 

4 

Rarely 

2 

11. Is child able to read storybooks on his or her own? 

Somet~mes 

3 

Does n o t  pretend to 
read books 

1 

Of ten  

4 

Pretends t o  read 

2 

12. How often does child remember the story line or characters in books that he or she 
heard before, either a t  home or in class? 

Pretends to read and 
reads some words 

3 

Never 

1 

Reads t h e  writ ten words 

4 

Rarely 

2 

13. How often does child look a t  or read books alone or with friends? 

Sometimes 

3 

Never 

1 

Of ten  

4 

14. Can child recognize letters? (choose one answer) 

None of the letters of the alphabet ......... .l 
Some of them (up to 10) . . . . . . . .  ...... .2 

Most of them (up to 20) .... ...... .3 

............ All of them . . . . . .  .4 

Rarely 

2 

Sometimes 

3 

Of ten  

4 
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Table l (cont'd) 
Teacher Rating of Oral language and Literacy (TROLL) 

15. Does child recognize his or her own first NO Yes 
name in print? 

1 2 

16. Does child recognize other names? 

No One o r  two A few (up t o  four  or five) Several (six o r  more) 

1 2 3 4 

1% Can child read any other words? 

N o  O n e  o r  two A few (up to four  or five) Several (six o r  more) 

1 2 3 4 

18. Does child have a beginning understanding o f  the relationship between sounds and 
letters (e.g., the letter B makes a "buh" sound)? 

N o  O n e  o r  two A few (up t o  four  o r  five) Several (six o r  more) 

1 2 3 4 

19. Can child sound out  words that he or she has not read before? 

N o  Once o r  twice One-syllable words of ten Many words 

1 2 3 4 

Reading subtotal p 

20. What does child's writing look like? 

Only  draws o r  scribbles Some letter-like marks Many conventional letters Conventional letters and 
words 

1 2 3 4 

21. How often does child like t o  write or pretend to write? 

Never Rarely Sometimes Often 

1 2 - 3 4 

22. Can child write his or her first name, even i f  some o f  the letters are backward? 

Never Rarely Sometimes Of ten  

1 2 3 4 

74 BLACKLINE MASTER 814 Published by ETAICuisenairea under license from Nelson. Copyright 0 2005 by Thomson Nelson. 
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BLM 8 
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Table l (cont'd) 
Teacher Rating of Oral Language! and literacy (TROLL) 

23. Does child write other names or real words? 

BLACKLINE MASTER 815 

N o  

1 

One or two 

2 

24. How often does child write signs or labels? 

A few (up to four or five) 

3 

Never 

1 

Several (six o r  more) 

4 

Rarely 

2 

25. Does child write stories, songs, poems, or lists? 

Sometimes 

3 

Never 

1 

Often 

4 

Writing subtotal (out of 24 possible) 

Oral language subtotal (out of 32 possible) 

Reading subtotal (out of 42 possible) 

Total TROLL score (out of 98 possible) 
Copyright 1997 Education Development Center. Reproduced with permission. 

Rarely 

2 

Sometimes 

3 

Often 

4 
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BLM 8 (cont'd) l 
What TROLL Scores Mean 

3-year-olds' 
TROLL scores 

conversations, and other 
literacy activities. . 

Children from more advantaged backgrounds would be expected to receive somewhat higher ratings than those 
reported above (roughly 5- 6 points higher on average). 

Dickinson. David IC. Allyssa McCabe, and Kim Sprague. "Teacher Rating of Oral Language and Literacy (TROLL): Individualizing 
early literacy instruction with a standards-based rating tool." The Reading Teacher Vol. 56. No. 6, March 2003, 
pages 554-563. Reprinted with permission. 

76 BLACKUNE MASTER 816 Published by ETA/Cuisenaire@ under license from Nelson. Copyright 0 2005 by Thomson Nelson. 

Fall 
n = 

115 

4 0  

4 4  

4-year-olds' 
TROLL scores 

Spring 
n = 

55 

4 4  

49  

Fall 
n = 

336 

43 

52 

Spring 
n = 

234 

46  

55 

5-year-olds' 
TROLL scores 

Relative standing 
on the TROLL 

10th percentile 

25th percentile 

Fall 
n = 

83 

51 

59 

Recommendations/meaning 

Assessment by child o f  
audiologist, speech-language 
pathologist. Discuss concerns 
with parents. 

Assessment o f  child by 
speech-language pathologist, 
extra involvement in extended 

Spring 
n = 

229 

55 

65 
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"Research has shoum that children 
who don't have well developed 
vocabularies by age 3 are likely to 
have diflculty in school. The good 
news is that preschool can help these 
children catch up." 

Dickinson and Smith (1994) found 
that the quality of teacher-child 
conversations when children were 
4 years old was related to their end- 
of-kinderga rten receptive vocabulary 
levels (Neuman and Dickinson, eds., 
2001, 269). 

Vocabulary Development 
Preschool children's vocabulary can be improved from simply 
listening to books read aloud. However, vocabulary gains are 
greatest if the meanings of the words are discussed directly, 
preferably before andlor after the reading. 

Comprehension 
Dickinson and Smith (1994) found that how preschool teachers read 
aloud impacts student vocabulary and comprehension development. 
They found that 

Discussion before, during, and after reading supports 
comprehension, with the after reading being most beneficial. It is 
preferable to have few interruptions during the reading, 
especially of fiction. 
The quality of the discussion is more important than the quantity 
of the discussion. Involving children in making predictions, 
talking about vocabulary, and reflection upon and analysis of the 
story result in high-quality talk and improved vocabulary and 
comprehension. 

Dramatizing and retelling books improves both voaabulary and 
comprehension. Rereading the same text over several days and 
having several opportunities to dramatize andlor retell deepens the 
understanding hrther. Pattern (predictable) texts should be 
supplemented with texts that are more content rich. The more 
engaging the text (fiction or nonfiction), the more discussion will 
occur. 

Dialogic Reading 
Whitehurst and colleagues have demonstrated that a manner of 
reading aloud, called dialogic reading, can produce substantial 
changes in preschool children's language skills. Dialogic reading 
involves several changes in the way adults typically read books to 
children. During a typical read-aloud, the adult reads and the child 
listens, but in dialogic reading the child learns to become the 
storyteller (Bowman, Donovan, and Burns, 196). 

The dialogic reading method offers preschool teachers a 
systematic way to discuss storybooks as they are reread, using the 
PEER sequence and five different types of prompts. As favorite , 

storybooks are revisited with small groups of children, the technique 
is used to briefly interact with the story. This process engages 
children in a 'moving' conversation over a period of days that 
encourages them to talk more and more about the book. 

2 I Oral Language 
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The birds ate one plant. 
"Uh, oh! Too bad," said Dad. 

PEER Sequence 
After a first reading, the teacher revisits every page with a specific 
prompt: 
P Prompt children to say something about the book. 
E Evaluate children's responses. 
E Expand children's responses by rephrasing and adding 

information. 
R Repeat the initial prompt to assess children's understandings. 

P "Let's look at this picture. What are the birds doing?" 
< Wh-prompb 

E "Eating." 
E "Yes, the birds are eating one plant" <Evaluate and expand.> 
R "So, what are the birds doing?" 

"They are eating one plant." 
"That's light. The birds are eating one corn plant." (Evaluate 
and expand.) 

Types of prompts to consider for dialogic readings: 
Completion Prompts 
As you read aloud, leave a blank at the end of a sentence for the 
child to fill in. 
Example: The birds ate one 

Oral Language I 43 
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- 5 

- - . -- . , 
Recall Prompts 

Try these prompts: 
, t. 

Ask questions that encourage children to  remember what 
Completion happened in the book. 
Reca!l . Example: Do you remember what happened to all the plants? 

, open-ended ' .. - Open-ended Prompts 

Wh- Use open-ended questions.to draw children's attention to  details 
in the illustrations. 

. Distancing 
Example: Tell me about this page. What do you think the litfle 
boy might be saying? 
Wh- Prompts 
Use what, where, when. and why questions t o  draw attention to 
details in the illustrations and t o  teach new vocabulary. 

Example [point t o  the little boy in Too Bad]: Why does the boy 
look so surprised? What does surprised mean? 
Distancing Prompts 
Help children relate pictures or words to  real-life experiences. 
Example: Have you ever planted o garden? What did you plant? 
How do you think the boy felt when the animals ate most of his 
plants? 

Shared Reading 
Shared reading experiences using B ig  Books or familiar poems, 
songs, or language experience charts can also be used with the 
"Read-Aloud" activity described above. Children who have 
developed a good awareness o f  sounds and letters may begin to 
comment o n  the fact that the word that was read incorrectly also 
did not  look right (did not  have the correct letters for the word that 
was said). 

During shared readings, the teacher can also pause and ask 
children to  supply a word t o  finish a sentence, encouraging them 
to  think o f  a word that "makes sense" and "sounds right" in the 
story. 

44 I Oral Language 
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Text Talk - A Great Way to Develop 
Vocabula~y 

Pick 3+ words per text  (read & re-visit 2 books/week) 
Direct instruction occurs after the text  has been 
read aloud and discussed. Introduce the word by 
contextualizing it from the text. 
Children repeat the word aloud with teacher 
Explain the meaning of the word. 
Provide examples of word use in other contexts 
Children use the word by providing their own 
examples 
Ask: "What's the word we have been talking about ?" 

Children repeat the word aloud again 
Introduce one o r  two other words following the same 
steps listed above 
Have the children demonstrate the word meanings 
through facial expressions o r  act ions. 

From: Bringing Words t o  Life 
by Isabel L. Beck, Margaret G. McKeown and Linda 

Kucan, 2002 

Miriam P Trehearne, 2018 Page 16 of 29



Instructional Conversations : 
Promoting comprehension through discussion 

Improve comprehension of t e x t  
Learn complex concepts 
Consider various perspectives on issues 

Use these steps when planning an instructional conversation 

1. Select an appropriate text  

2. If possible, discuss the text  w i th  a colleague 

3. Select a theme to  focus the discussion on, a t  least initially 

4. Identify needed background knowledge 

5. Decide on the starting point for  the discussion to  provide an 
initial focus 

6. Plan and think through the lesson mentally 

7. Finally, consider suitable follow-up activities, particularly ones 
that will help you gauge what the students have learned from the 
Instructional Conversation (based on the work o f  C.Goldenberg) 

Miriam P Trehearne, 2018 Page 17 of 29



Books Without Words 

I n  Pancakes for Breakfast, Tomie dePaola charmingly presents the story of an 
old woman as she makes pancakes-without using a single word. Children 
enjoy Mercer Mayer's Frog, Where Are You? which is about a little boy's ad- 
venture as he looks for his frog. Books like these tell a story through illustra- 
tions only. 

One of the beauties of wordless books is that children themselves become 
the storytellers. Each time a child goes through such a book, she tells the story 
somewhat differently. She uses her developing vocabulary, creativity, and 
knowledge of narratives to elaborate, explore, and refine the story. 

Books without words have other benefits. Because the pictures are arranged 
consecutively on each page, young children get a sense of left-to-right organi- 
zation. They also get practice handling books and experience examining pic- 
tures as they read. 

By writing down the stories that children compose as they "read" wordless 
books, then assisting these young authors in turning their stories into books, 
teachers nourish children's sense of themselves as readers and writers. 

Miriam P Trehearne, 2018 Page 18 of 29



Concept Sorts , . .  
. . . . 

Concept sorts provide children with the opportunity to think and ': 
talk about how they can compare and contrast items to develop an 
understanding of concepts and attributes. The teacher initially 
demonstrates for children the sorting of items within categories. 

Children can then be asked to sort according to one of the 
following two methods: 

predetermined categories or closed sorts (e.g.. "Sort the pictures 
into two groups: animals and plants.") 
open categories or open sorts (children are given the items and 
asked to figure out how they can be sorted) 

Open sorts allow children to demonstrate more problem-solving as 
they look for the common features among the items. Children need 
to determine the categories they will use for the sorts. With open 
sorts, children may not sort items the way the teacher expects. 
Having children explain their choices in open sorts provides an 
excellent opportunity to develop reasoning skills. 

The following apply to both closed and open sorts: 
Provide pictures of familiar items related to current topics or 
books, which children can sort into different categories, such as 
- animals and plants; cars and boats; night and day 

These sorts can often be related to the books used in read-alouds 
or shared reading. Children can do sorts with prepackaged picture 
decks or with pictures cut from magazines. 

Drama Center 
Oral language skills can be developed naturally through small- 
group activities such as drama centers, which provide children with : 
the opportunity to develop and use social language skills. To be 
successful in small-group settings, children need to be able to 

listen to each other 
consider each other's ideas and feelings 
negotiate roles to complete a task successfully 
learn to ask for and give help 
share speaking time and take turns appropriately 

After o b s e ~ n g  small-group or center activities, the teacher may 
need to teach specific aspects of social communication in role-plays 
or mini-lessons. 

One role-play activity is to have children act out a story that they 
have heard as part of a shared reading or read-aloud. The chant or 
familiar passage can be printed on the wall to facilitate reading 
practice. As they act it out, they get practice in re-creating the story 
in their own words. They will also begin to use more formal and 
complex language structures from the book language of the story. 
Children will begin to develop an awareness of how stories are 
structured-who the characters are, where the setting is, what the 
problem is, and how it is solved. 

52 1 Oral Language 
. .: 

Miriam P Trehearne, 2018 Page 19 of 29



Students can then be asked to sort according to one of the 
following two methods: 

predetermined categories or closed sorts (e.g., "Sort the 
pictures into two groups: farm animals and zoo animals.") 
open categories or open sorts (students are given the items 
and asked to figure out how they can be sorted) 

Open sorts allow students to demonstrate more problem solving 
a s  they look for the common features among the items. Students 
need to determine the categories they will use for the sorts. with 
open sorts, students may not sort items the way the teacher 
expects. Having students explain their choices in open sorts 
provides an excellent opportunity to develop reasoning skills. 

The following apply to both closed and open sorts: 
Provide pictures of familiar items related to current topics or 
books, which students can sort into different categories, such 
as  

animals = farm and zoo 
foods = nutritious and snacks 
clothing, activities = winter and summer 

0 things in a house = furniture and appliances 

These sorts can often be related to the books used in read- 
alouds or shared reading. Students can do sorts with prepackaged 
picture decks or with pictures cut from magazines. 

Nutritious Foods Snacks 

As an extension activity, students can be asked to draw 
additional items for the categories. 

ORAL LANGUAGE + 209 
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O Nelson Thomson Language Arts Grades 1-2 Teacher's 
Resource Book (2004) Miriam P Trehearne, Sr. Author 

Focus on These Strategies--The Credible 
Few 

Metacognition-thinking about one's Introduce one or two strategies at a time over the course of several 
own thinking-is the umbrella under weeks or months. In the process, children both learn what they are 
which all other strategies fall. Each learning-the strategies-and why they are learning them (Pressley 
strategy is a variation of and Harris 32-33). Children need to be coached in using these strate- 
metacognition. (Zimmermann and gies across the day in all content areas. 
Keene 25) 

1. Monitoring comprehension 

2. Using mental imagery/visualization 

3. Using visual representation of text 

4. Using prior know ledgelpredicting 

5.. Summarizing/retelling to assess and improve reading comprehension 

6. Using text structure-story and informational text 

7. Generating questions 

8. Answering questions 

Teaching Comprehension Strategies 
This chart shows how strategy instruction begins with strong teacher 
support through modeling a i d  demonstrating, moves to the teacher 
and child working together, and culminates with children applying 
the strategy independently. There is a gradual release of responsibiLiQ. 

Teaching Comprehension Strategies 

Primarilv Teacher Teacher and Children Primarilv Child 

1 
EXPIAINS the strategy: 

1 
PRACTICES AND APPLIES 

What is it When and (Use text at independent 
how and why to use i t  lwdl 

MODELSAND 4 
DEMONSRATES 
[Using Think-Alouds) 

Provides examples of 
effective strategy use 

Adapted from P. David Pearson and Linda 
Fielding, "comprehension Instruction." In 
R. Barr, M. Karnil, P. Mosenthal, and P. 
David Pearson. Handbook of Reading 
Research. Longman Publishing. 1991, 
81 5-860. 

The Goal: Strategy use becomes 
automatic! 
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Title: 

Author: 

Who was in the story: 

Where did it take place: 

When did it happen: 

The story started when ... 

In the middle of the story ... 

The story ended when ... 

Blackline Master 8 1 
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K-W-L-M Chart 

Name: Topic: 

Date: 

What We Know What We Want What We Learned What More Do We 
to Learn Want to Know 
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Circle of Storytelling 

childten "read" and 
"write" stories 

t 
Children tell their 

~ h 3 d . A  listen 
and participate 

.1 
Teacher retells 

Children k e n  
and participate 

Adapled from M. Cliatt 8 J. Shas 1988, "The Storylime Exchange: Ways to 
Enhance It," Childhood Educafion 64 (5): 294. Reprinted by permission of 
the authors and the Association for Childhood Education International. 
17904 Georgia Avenue. Suite 215, Okey, MD 20832. Copyright O 1988 by 
the Association. 

Miriam P Trehearne, 2018 Page 27 of 29



Mature Play 

How do you support students .... 

Planning Play 

Creating Imaginary Situations 

Supporting Multiple Themes 

Extending Play t o  the Next Bay 
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