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Miriam P. Trehearne Teacher/Author/Literacy Consultant 

Miriam Trehearne has been a classroom teacher, resource teacher, Program Specialist (exceptional 
needs students) Literacy Coach, Literacy Specialist and University Associate. Miriam's passion is effective 
and engaging literacy teaching and learning for all students. 

As a Literacy Specialist, she led a very successful research-based literacy initiative in a very large urban 
school district (156 elementary schools) which focused on 56 high-needs schools. The results “closed the 
literacy gaps” by third grade and have been documented by university researchers and an independent 
program evaluator. What more exciting and purposeful work can there be? 

Miriam presently devotes much of her time to researching literacy best practices, presenting to and 
working with teachers, paraprofessionals, literacy coaches, school administrators and parents around 
the world. Miriam also supports individual schools and school districts with effective literacy reform 
through the development of Literacy Audits and School/ School District Literacy Action Plans and 
ongoing professional development including how to effectively implement PLCs to support whole 
school/district change. Miriam continues to write professional books, publish in journals and creates 
developmentally appropriate and engaging teacher/student literacy resources. 

Miriam spoke at the World Congress of the International Reading Association in Edinburgh, Scotland and 
also in Costa Rica. She was a Featured Speaker at the I.R.A. 49th Annual Convention in Reno, Nevada. 
Miriam Keynoted at the ASCD 24th Annual Kindergarten Conference in Chicago and co-chaired a one day 
Institute with renowned literacy expert Regie Routman at the 50th Annual IRA Conference in San 
Antonio. Miriam frequently speaks at International Reading Association Conferences including the 
European Reading Conference in Braga, Portugal in 2009. She also speaks regularly at ASCD conferences 
as well as early childhood conferences such as AEYC, ECEC, NAEYC and the Annual ASCD Pre-
kindergarten/Kindergarten Conferences.  

She has published in several professional journals, has authored award-winning student resources and is 
senior author of The Language Arts Kindergarten Teacher’s Resource Book, American Educational 
Publishers (AEP) award-winning Comprehensive Literacy Resource for Grades 1-2 Teachers and The 
Comprehensive Literacy Resource for Preschool Teachers. The Comprehensive Literacy Resource for 
Grade 3-6 Teachers was also a finalist for the AEP Award. Miriam has been honored as a Canada Post 
Literacy Educator Finalist. 

Her latest book Learning to Write and Loving It! Preschool-Kindergarten, Corwin Press, became available 
August 18, 2011. This book is forwarded by Dr. Timothy Shanahan, former President of the International 
Reading Association and a member for the Reading Hall of Fame. It too was a finalist for the AEP Award 
in 2012. 
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Quick Guide to Early Writing 
 
a It is developmentally appropriate and essential to teach writing to kindergarten students. 

 
a Oral language (including vocabulary and background knowledge) is the foundation of writing. 

The teaching of vocabulary and a conversation-rich environment is important. 
 

a Writing, and lots of it, must occur daily.  This includes writing to/for children, writing with 
children and writing by children. 
 

a  Writing mini lessons must occur daily, based on students’ needs. The Gradual Release of 
Responsibility approach provides the best support. Modeled Writing (writing for- I do it) and 
Shared Writing (writing with- We do it) while the teacher thinks aloud, Guided Writing (we 
do it in a small group) and then Independent Writing-You do it, are the most important 
approaches to scaffold the craft of writing. 
 

a Phonemic Awareness supports writing and writing supports phonemic awareness. 
Kindergarten children need many opportunities for rhyme, rhythm and song. 
 

a Read alouds and Shared Reading can support writing. This depends on how the teacher links 
the reading and the writing. Kindergarten students need to hear, ‘read’ and write both fiction 
and nonfiction. 
 

a Refer to the environmental print often. Provide activities where the children are required to 
use the environmental print to talk, read and write. Where possible environmental print should 
be created with the students. 
 

a Everyday activities can motivate writers. Also enhance the home-school connections by 
providing many everyday writing activities to do at home. 
 

a A literacy rich environment is essential. Having lots of books, magazines, newspapers and 
environmental print and encouraging their use is crucial.  
 

a Writing and reading develop reciprocally. 
 

a Students are more successful and motivated when they see a purpose for writing (e.g. will get 
a reply) and where choice is provided. Everyday activities in one’s life really do motivate 
writing. e.g. writing a letter to the principal. 
 

a Literacy learning and play support one another. 
 

a Clear writing benchmarks must be established. 
 

a Teachers must frequently model, demonstrate and explain the craft of writing to students, in 
large groups, small groups and one-on-one. 
 

a Invented, temporary or “kid writing” is an important step for emerging and early writers.  
However, even in kindergarten a few “No Excuses” words should be introduced.  
 

a Daily “celebrations” of individual students’ writing development is important. 
 

 
a Students experiencing difficulties spelling a word (i.e. teacher how do you spell…..) should 

Miriam P Trehearne, 2013 Page 4 of 35



be encouraged to “give it a go” but also should be supported by the teacher.  Students should 
be encouraged to: 
• Sub vocalize or stretch out (rubber band) the sounds 
• Use magic lines to represent unknown letters 
• Write the letters you hear clearly 
• Use word walls and other environmental print 
• Problem solve with another student or adult 
 

a Encouraging independent writing topic choice (including writing informational text) is 
important. 
 

a Writing must begin on the first day of school.  Waiting until all students know how to form 
many letters often creates inhibitions. Illustrations, squiggle, stick and wavy lines are all 
writing to a kindergarten student. Student confidence is most important. 
 

a Many children find using thin markers to write with, especially at the beginning of the 
kindergarten year, is helpful. They are easy to handle and the children do not need to erase 
(Calkins 1994, in Schulze 2006). 
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Modeled Writing 
 
 
 
 
 
 
Shared Writing 
 
 
 
 
 
 
Interactive Writing 
 
 
 
 
 
 
Guided Writing 
 
 
 
 
 
Independent Writing 
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TThhee  WWrriittiinngg  WWoorrkksshhoopp  ffoorr  
EEmmeerrggiinngg//EEaarrllyy  WWrriitteerrss  

 
• Student draws pictures and tells “story” to teacher, another adult or student.  

Much discussion occurs (use date stamped page). 
 
• Student writes the “story” using “invented” or “temporary spelling” – “kid writing.”  

The teacher helps the student sound out words he does not yet know how to 
spell.  Students are encouraged to subvocalize or stretch out the sounds.  “Magic” 
lines are used to represent unknown letters (placeholders).  Students are also 
encouraged to use word walls and other environmental print and to support one 
another.  In order to work with a number of students, the “story” may need to be 
limited to a sentence or two. 

 
• Teacher underwrites the students’ story in “adult writing” using conventional 

spelling.  This allows the student to have a model of the correct spelling.  The 
teacher praises the students’ successful attempts (e.g. approximations, 
conventional spelling, spaces between words).  The teacher then teaches one or 
two new points to the student based on his writing. 

 
• Teacher teaches mini-lessons about writing to the class based on student’s work 

and needs. 
 
 
Scaffolding Author Share: 
 
1. Student (Author) “reads” his/her writing to the class or it is read aloud by someone 

else. 
 
2. Up to three students ask questions about the writing.  The author responds. 
 
 
3. Teacher provides two “praises” and one “prompt”.  The prompt may be in the area 

of: 
 

- high frequency words 
- spelling patterns 
- spacing – spaghetti and meat ball spaces 
- story structure (e.g. beginning, middle, end) 

 
Adapted from: 
Kid Writing: A Systematic Approach to Phonics, Journals and Writing Workshop. 
Eileen Feldgus and Isabell Cardonick 
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531ASSESSMENT BLACKLINE MASTER 8

High-Frequency Word Assessment

For Grade 3

For Grades 4 and Up

ASSESSMENT BLM 8

Published by ETA/Cuisenaire ® under license from Nelson. Copyright © 2006 by Thomson Nelson

about
again
almost
also
always
another
anyone
are
beautiful
because
before
buy
by
can’t
community
confusion
could
countries
didn’t
discover
doesn’t
don’t

enough
especially
everybody
everything
except
exciting
favorite
first
friendly
general
getting
governor
have
hidden
hole
hopeless
I’m
impossible
independent
into
it’s
its

journal
knew
know
laughed
let’s
lovable
myself
new
no
off
one
our
people
prettier
prettiest
pretty
probably
question
really
recycle
right
said

schools
something
sometimes
terrible
that’s
their
then
there
they
they’ve
thought
threw
through
to
too
trouble
two
unhappiness
until
usually
vacation
very

want
was
wear
weather
went
we’re
were
what
when
where
whether
who
whole
winner
with
won
won’t
wouldn’t
write
your
you’ve

a lot
accident
adventure
again
all right
almost
always
amazing
another
apologize
beautiful
because
biggest
biologist
buy
caught
communities
competition
confidence
confusion

crazier 
delicious
depression
didn’t
different
disagreement
discourage
doesn’t
employee
endurance
especially
everybody
everyone
everything
except
favorite
finally
friend
happiness
heard

hopeless
I’m
impossible
indescribable
into
irresponsible
it’s
know
let’s
misunder-
standing
nonsense
off
our
outrageous
outside
overwhelmed
people
predictable
prettier

probably
professional
really
relative
reporter
restaurant
said
something
sometimes
substitute
supervisor
swimming
that’s
their
then
there
they
they’re
thought
through

to
too
transportation
treasure
two
unfriendly
until
usually
want
went
we’re
were
when
where
which
whole
would
write
you’re

(Hall and Cunningham 1999, 124–125)
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REPRODUCIBLE 5.2 

Wall Stories
Dear Date: 

Your child is bringing home a piece of writing called a wall story that we wrote together. Wall 
stories are based on the class’s shared experiences such as a field trip, baby chicks hatching 
in the classroom, or a book we read together. They are typically 8- to 12-page stories although 
they can be nonfiction text as well. Wall stories are displayed on the wall for children to revisit 
as they read around the room. Sometimes the children add the illustrations.

Please prompt your child to tell you all about the experience that prompted the writing of the 
wall story. Then ask your child to retell the piece based on the pictures. Finally, help him or her 
to read the piece. Your child may be able to read a lot, a little, or perhaps just a few words. 
Point to each word as you read it with your child. The most important thing is to talk about the 
wall story and enjoy it together.

Over the next few weeks, help your child to read it over and over. Reading helps develop 
writers and writing helps develop readers.

Additional wall stories will be coming home monthly.

Sincerely,
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L C X Q ~ ~ ~ M Q , Q ~  Experience Charts 
After students have shared a common experience such as  skating, 
create a language experience chart, and model how to figure out 
the spellings by talking aloud as  you write. 

Qas@.and Rimes or Word Families 
This activity is also known as  Compare/Contrast or Chunking. An 
onset is the part of the word that comes before the vowel, and the 
rime is the rest of the word. For example, in the word cat, the c is 
the onset and at is the rime. Once students learn one word (e.g., 
at), they quickly learn to read many more words: "If I know at, 
then I know cat, rat, bat, mat, and so on." Researchers Wylie and 
Durrell found that the following 37 rimes allow students to read 
nearly 500 primary-level words: 

ack ank aY ide ink ore 
ain aP eat ight ip ot 
a ke ash ell ill it uck 
ale at est in ock Ug 
all ate ice i ne o ke UmP 
ame aw ick i ng OP unk 
an 

PRINT AWARENESS + 67 
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CREATING BOOKS: USE ENVIRONMENTAL PRINT! 
 
You can download many examples of environmental print by keying the name of 
the sign, product, or company into your Internet search engine. You can also use 
the following links to access great signs, logos and coupons. Be sure to print off a 
good variety. 
 
www.burgerking.com 
 
www.campbellsoup.com 
 
www.crayola.com 
 
www.grocer.com 
 
www.hubbardscupboard.org/Environmental_Print_A-F.PDF 
 
www.hubbardscupboard.org/Environmental_Print_G-R.PDF 
 
www.hubbardscupboard.org/Environmental_Print_S-Z.PDF 
 
www.kelloggs.com 
 
www.mcdonalds.com 
 
www.mysavings.com/coupons.asp 
 
www.nabisco.com 
 
www.pepsi.com 
 
www.pizzahut.com 
 
www.thesolutionsite.com/lpnew/lesson/11903/streetsign.doc 
 
Magazines, newspapers, and advertising flyers are also great sources of 
environmental print. 
 
 
©Miriam P. Trehearne 
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Keeping a Writer’s  
Notebook

Dear                                                               Date: 

Published authors frequently keep a writer’s notebook. A writer’s notebook is neither a 
journal nor a diary. It is a notebook used to store ideas, memories, special words, drawings, 
mementos, souvenirs, photos, ticket stubs, stickers, stamps, and so on. Some children have 
even included a special leaf from the playground; some of their pet’s fur; a piece of their 
baby blanket; a list of special (yummy) words; a list of numbers, alphabet letters, or their 
friends’ names; a picture of a toy taken from a newspaper ad; and lots of drawings. The 
whole purpose of a writer’s notebook is to remember special ideas, times, people, or things to 
motivate writers to write!

On __________________, every child will receive his or her very own writer’s notebook. Please 
talk to your child about the purpose of the writer’s notebook. Then discuss and plan an item or 
two that your child will bring to school by ____________________ to be glued into his or her very 
own notebook. The class will add to their notebooks as the year goes on.

Thanks very much for your support.

Sincerely,
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REPRODUCIBLE 9.2 

Writing Messages or Notes

Dear                                                               Date: 

Writing messages or notes provides a very engaging form of writing for young children.

Messages and notes are also among the most common forms of writing for very young 
children including preschoolers. They provide the children with authentic and meaningful 
reasons to write.

Write to your child and encourage him or her to write back. What enjoyment there is when 
children find a note from a family member in their lunch bag or on their pillow at home! Don’t 
worry about your child not being able to read all of the words. Draw some sketches to go with 
the words. And encourage him or her to ask others to help read the message and to write 
back.

Show your son or daughter how you leave messages for other family members on notepads 
or using sticky notes. Encourage him or her to leave you such notes as well. Children do love 
leaving sticky note messages all over the house. Of course, they expect responses to their 
messages.

Children learn that people write for many reasons, one of which is to communicate. 
Encourage them to communicate through words and drawings as well as through talk. Help 
them to become writers by encouraging them to write for real reasons.

Sincerely,
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REPRODUCIBLE 9.3 

Writing to Magic Creatures

Dear                                                               Date: 

Children love to write letters to their friends, family members, and teachers. However, we now 
have Magic Creatures for the children to write to. Today your child is bringing home this letter 
from the Magic Creatures. Have your child tell you all about The Magic Creature experience. 
Share the excitement!

Dear Boys and Girls,

We are the Magic Creatures. We have come to live in your class, to be your 
friends. We love getting letters from you. Tell us all about you. What is your 
favorite color? What do you like to eat? What is your favorite thing to do? 
Do you like the summer more than the winter? What center at school do 
you think is the most fun?

Your teacher tells us that you are very good illustrators too so please draw 
us some pictures to go with your writing.

We promise to write back to you. So, please write to us soon!

Love,

The Magic Creatures
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LI I E K A ~ T  ~ V I V I ~  LINKS 

Dear Parents: 

family, which will become part of our Family Book Collection. The Family Write may include 

m a short story about the family 
m a poem about the family 
m a riddle about the family 
m a picture of the family 

You and your child will create the Family Write and then share it with a small group. 

your place. We look forward to this special evening of enjoyment, sharing, and learning. 

and 
(name of child) (name of parent or other) 

will attend 
will not attend 

I 4 447 

Published by ETA/CuisenaireQ under license from Nelson Thomson Learning.@ Nelson Thomson Learning. 

slackline Master 21 

Family Write Night 
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LITERACY HOME LINKS I 
Encouraging Early Writing 

USING FINGER PAINTS TO WRITE 

U s e  these: 
R lotions 
m pudding 
R icing 
m gelatin 
m tomato sauce 
m oatmeal 
m whipped cream 
m homemade finger paints 

Write on: 
m paper/cardboard 
W sidewalk 
r mirrors (if  you dare) 
M food products (e.g., crackers, cake, bread) 

Make: 
R lists 
m signs/labels 
m notes 

alphabet letters 
m decorations for cakes 

I finger paint. You may want to add food coloring. 

Publkhed by ETA/CuisenaireQ under license from Nelson Thomson Learning. 8 Nelson Thornson Learning. 

Blackline Master 2: 
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LITERACY HOME LINKS 

Theme Bags 

Date: 

Dear Parents: 

For the past few weeks, we have been focusing on 

This is your child's week to bring home the 
family Theme Bag. The bag contains 

(a stuffed animal), 
art supplies, a storybook, and a journal. Enjoy the 
storybook. Let your imagination guide you in using 
any or all of the other items. Please use the journal 
to draw/write about your experiences. You may 
enjoy sharing journal entries from other families 
with your child. Have you any suggestions for any 
additional items to add to the bag? Please feel free to 
supplement the collection. 

Please return the theme bag next 
so that other families may also enjoy it. 

Sincerely, 

+ 451 
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REPRODUCIBLE 2.4 

Writing Lists

Dear                                                               Date: 

Most adults make lists. At home we make grocery lists, menus, lists of things to do, lists of phone 
messages, party lists, lists of people to contact, and many others. It is important for you to 
share your list making with your child and encourage his or her involvement in the experience.

Your son or daughter may: 

	 Suggest items for you to include in a grocery list, for example. Then you can 
demonstrate how you make the list. You may want to think aloud as you write. For 
example: “I am making the letter m for the word milk.”

	 Draw an illustration (e.g., milk carton) or write one or two letters (e.g., m or mk for milk), 
a few words, or many words.

		Write lists of his or her choosing. These may include a list of friends to invite over, 
places to visit, or favorite foods. Such lists provide your child with real reasons to write. 
Encourage him or her to illustrate the lists.

Your child may choose to bring these lists to school to share. We will all celebrate each list 
together.

Sincerely,
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