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Introduction
Reading Recovery/ Intervention préventive en lecture-écriture (IPLÉ) are short-term early interventions
that support classroom literacy instruction for the lowest-achieving children in Grade One. Children meet
individually with a specially trained teacher for 30-minute daily lessons for 12 to 20 weeks. The purpose of
these intensive tutoring lessons is to foster rapid acceleration of literacy learning. More details about
Reading Recovery/IPLÉ can be found at www.rrcanada.org
In March 2020, the circumstances that allowed for the normal operation of school systems changed globally. Across
Canada, provinces and territories were forced to take restrictive and adaptive local public health measures which
included the closing of schools for in-person learning to reduce the spread of COVID-19.
The Canadian Institute of Reading Recovery (CIRR/ICIPLÉ) maintains the standard of gathering data about the
implementations and children in Reading Recovery/IPLÉ. However, as a result of the system impacts on in-person
learning, a decision was made not to collect and report on data for the 2019-2020 school year.
As schools returned to in-person learning in September 2020, the CIRR/ICIPLÉ re-envisioned the ways data could be
captured to reflect the implementations of Reading Recovery, IPLÉ, and Literacy Lessons in the face of such global
uncertainty and constant change. This report is unlike previous report and is unique in several ways:
The time span of lessons is variable and unreliable due to schools shifting from in-person to remote learning at
various periods over the 2020-21 school year.
Many Teachers and Teacher Leaders were re-assigned to other teaching positions due to the restrictions in class
size, operation of on-line school, limited supply teachers and absences due to COVID-19.
Many school visitations and professional development sessions were canceled, reduced, adjusted and/or shifted
to virtual platforms which changed their intensive nature.
The emphasis of the reporting shifted to growth rather than outcomes as well as understanding the impact of inperson, virtual or hybrid lessons and professional learning.
Additional information was gathered through surveys to add to our evidence regarding the implementation of
the intervention and the professional support and training provided for teachers.
CIRR/ICIPLÉ highlights the following three areas in the 2020-2021 report:
The ways in which Teacher Leaders adapted and continue to provide high quality, specialized learning and
support regardless of in-person or virtual learning.
The ways in which Teachers adapted and continued to reach the most vulnerable learners in Grade One
regardless of in-person or online learning;
The literacy growth that occurred for individual children.
The 2020-2021 CIRR/ICIPLÉ report reflects the dedication of the Canadian Reading Recovery/IPLÉ community,
including the Board of Directors, Trainers, Teacher Leaders, Teachers, children and their families. It also reflects the
commitment of researcher and statistical analyst, Arsena Gjipali.
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Training & Professional Development for Teachers
A key pillar in the positive effects (Hattie, 2012) of
Reading Recovery/IPLÉ is the high-quality professional
learning experiences. Teacher Leaders reacted
responsively to the impacts of the pandemic with
flexibility and ensured that professional development
sessions for training Reading Recovery/IPLÉ teachers
continued. Every effort was made to hold the sessions in
ways that would foster collegiality, allow for
observation of teaching, and engage teachers in
discussion. While in-person training remains the
preferred training method, RR/IPLÉ's flexibility to pivot
to on-line learning ensured continued training while also
adhering to provincial/territorial public health measures
and minimizing impacts to the system. This adaptation
was an innovative way to ensure teachers remained
healthy and implementations did not face further
teacher shortages.
Teacher Leaders responded to the change of
circumstance by:
Committing to regular monthly professional
learning for teachers
Individualizing learning during school visits whether
in person or using video conferencing
Expanding groups so teachers could connect across
districts and provinces
Re-thinking session design to incorporate
opportunities for conversation within a virtual
context (breakout rooms, chat box, video, pacing)
Leveraging the national Teacher Leader and Trainer
community for support and problem solving
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All Teacher Leaders continued to provide impactful
school visits to teachers both face-to-face and using
video conferencing. In addition, they prioritized the
observation of lessons with children by adapting their
professional development sessions to include livestreamed lessons, pre-recorded lessons or reducing the
number of lessons, while complying with public health
measures.
It was clear that the shift to virtual learning created
some unique challenges for Teacher Leaders when
facilitating on-going professional learning (continuing
contact) sessions. This included: building trusting
relationships amongst group members, creating
opportunities for interaction among group members in
order to engage in genuine conversations that
deepened understanding and lifted the teachers’
thinking about Reading Recovery theory and practice.

“It is absolutely clear that
the first and preferred way
of doing these things
remains LIVE and IN
PERSON, but it was
interesting to discover the
possibilities offered by
technology.”
~ Teacher Leader ~
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Figure 1. Delivery platform for In-service Sessions for Training Reading Recovery/IPLÉ Teachers

Figure 2. Delivery platform for Continuing Contact Sessions for Trained Reading Recovery/IPLÉ Teachers

Figure 3. Method of Teacher Leader In-School Visits to Teachers
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Reading Recovery/IPLÉ Teacher Leaders
Seventy-two percent (72%) of Canadian Reading Recovery/IPLÉ Teacher Leaders had their professional roles
expanded to accommodate pandemic response measures in their school districts. Three major areas were
identified as additions to their regular, full-time positions:
redeployment to another teaching position (classroom teacher, remote learning school teacher, substitute
teacher, etc)
working with students virtually during school closures
and/or development of virtual learning resource materials
Teacher Leader and Teacher expertise was leveraged as a resource in school districts implementing Reading
Recovery/IPLÉ. By collaborating with classroom teachers to provide literacy learning supports suited to both inperson and virtual learning, the literacy learning experience was elevated throughout the school district.

Given the challenges of public health measures created by the pandemic, Teacher Leaders adapted the on-going professional
learning requirement of the Reading Recovery/IPLÉ Standards and Guidelines by:
Individualizing learning during school visits (either in person or virtually)
Re-thinking session design for a virtual context (breakout rooms, chat box, video, pacing, merging regional groups)
Leveraging Teacher Leader and Trainer networks for support, problem solving and ideas that work

Opportunities for the Teacher Leader to foster and deepen relationships with Principals and other teachers in schools
were impacted by health and safety protocols in districts limiting in-person school visits. Teacher Leaders were also
unable to physically demonstrate a procedure for teachers and could not interact with the child to learn more or
enhance the lesson during the virtual visit.

Teacher Leaders have goals for all teachers who are training in Reading Recovery. They are guided by features that
have been evident over time with groups of teachers in many contexts. The inability to meet for in-person
professional development impacted the Teacher Leader's ability to monitor the progress and growth of teachers in
their groups. However, Teacher Leaders reflected on the opportunities presented to sharpen teachers’
observations, support them in refining their thinking, increasing their understanding, and improving decisionmaking abilities. More familiarity with and training in the delivery of professional learning using technology would
help Teacher Leaders to adapt goals and understand features. This resulted in many of the goals being carried into a
second year of professional learning through in-person Continuing Contact sessions or school visits when and where
possible.
As a result of RR/IPLÉ's flexibility to provide support throughout the pandemic, Teacher Leaders recognized the
importance and value of the Reading Recovery/IPLÉ Standards and Guidelines within their implementations.
2020-21 National Impact & Data Report
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Figure 4. Teacher Leader Assessment of Training Teachers Meeting Features Towards the End of the Year

“Working as a Teacher Leader during a
pandemic brought about many challenges
in relation to adhering to the ways we
typically do things. Teachers have become
even more resilient and flexible, in their
ability to adapt and adjust at all levels
from working with children, supporting
classroom teachers, shifting to online inservice sessions, and planning for athome learning.”
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“These challenges presented
opportunities to work more closely
with school teams, communicate with
parents and collaborate with
classroom teachers. This experience
has highlighted the importance of
connection and that support for each
other is necessary.”

“It became obvious what the pros
and cons were of livestreaming
and pre-recorded lessons. It also
became clear that it IS possible to
use technology (as necessary) to
conduct training and Continuing
Contact sessions, and to do TL
visits. “
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Working with Children
In many Reading Recovery/IPLÉ settings, work with Grade One children did not begin in the first month of school. Grade
Two classrooms were not only facing newly organized environments, but they were also filled with students whose
learning had been interrupted or altered during the Grade One year. Not only had literacy development been affected, all
other academic, social and emotional development had been impacted. Many schools had their Reading Recovery/IPLÉ
teachers implement assessments and support students in Grade Two as they transitioned back to in person learning for
the first few weeks of the school year before beginning to work with Grade One children in Reading Recovery/IPLÉ.
In some parts of Canada where lessons were delivered virtually, the part of the lesson devoted to writing had positive and
negative impacts. Since the teachers knew so much more about the children’s lives, the composition of the story was
enhanced, but the inability to physically share a pen or model an action was not possible.

All Reading Recovery/IPLÉ educators continued to be committed to the learning process. Both Reading Recovery/IPLÉ
Teacher Leaders and teachers were described as flexible, creative and resilient. However, it must be acknowledged that
meeting virtually during pandemic times is challenging. Teachers reported the following challenges:
inconsistent or weak internet connections
limited number of electronic devices to serve the needs of the household
scheduling challenges
distractions at home – pets, siblings, working caregivers, toys
limited knowledge of the technology and programs being used
families not always available to help with technology
The children demonstrated growth in literacy learning in large part due to the insistence and persistence of Reading
Recovery/IPLÉ teachers. Growth in both reading and writing were priorities for the teachers and they understood the sense
of urgency required due to the pandemic learning losses.
Table 1. Length of time in Reading Recovery lesson series - Before and During the Pandemic

2018-2019

For Reading Recovery and IPLÉ combined average 67 lessons over 18.5 weeks.

2020-2021

For Reading Recovery and IPLÉ combined average 64 lessons over 17.6 weeks.
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Children Served in Reading Recovery/IPLÉ during the
Pandemic Year - 2020-21

The hallmark of Reading Recovery/IPLÉ is the daily, individualized lessons provided to children. During the 2020-2021
pandemic school year it was challenging to deliver daily lessons due to the high need for support in the classroom with
groups of children who had experienced an interrupted kindergarten and Grade One year. It was often necessary for
Reading Recovery/IPLÉ teachers to provide literacy support with an expanded student group.
As a result, with very few lessons per week or long periods of lesson interruptions, it was determined that the
intervention being delivered was not quite “Reading Recovery/IPLÉ”. A data decision was made to not count these
children impacted by this scenario. However, data on growth continued to be collected and it was evident that all children
gained from the intensity of instruction.

5085
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Children had access to Reading Recovery/IPLÉ in
Canada during the pandemic school year - 2020-21
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Monitoring Children's Progress Over Time
Reading Recovery/IPLÉ teachers monitor the ongoing progress of children who received the intervention in Grade One until
the end of Grade Three. It is unreliable to link progress beyond Grade Three with a Grade One intervention since school and
life experiences and development play a large role in literacy development. We choose to do this for the following reasons:
First, because these are the children that Clay (2016) reminds us, “… Reading Recovery children perform well in their classes
[but] some of them remain at risk, easily thrown by life circumstances or by subsequent learning experiences of poor
quality” (p. 193). It is important to see how those gains made in RR/IPLÉ are maintained once the support of the
intervention is ended.
Second, because if progress slows, it is possible to provide further help while the child consolidates the reading and writing
processes.
Table 4. Children's growth in text reading

2018-2019

Growth in Text Reading from Entry to Exit was 15.1 levels and a further 4 levels by year-end.

2020-2021

Growth in Text Reading from Entry to Exit was 10.8 levels and a further 4.1 levels by year-end.

Figure 6 (below) demonstrates the continued growth in text reading for three groups of children. The first group, made
accelerated progress (moved into the 5th stanine or better on all tasks and were reading instructionally at text level 16 or
beyond) and maintained their gains over the next two years. The second group made substantial progress, and extra
supports were provided by the classroom teachers in the classroom setting. The third group of children made limited
progress quantitatively over the time in lessons and remained in stanines 1 or 2; however, there was a qualitative
difference between their responses to the assessment at entry and at exit. These children were prioritized by the school
team and continued to grow over the next two years. They were able to work just slightly below the average band of their
cohorts in the classroom.
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Figure 6. Monitoring Reading Recovery Student Outcomes Based on Intervention Outcomes in Grade One

Observation Survey of Early Literacy Achievement: Overall Score
This report presents the concept of Total Observation Survey Score, originally developed for the United States by
D’Agostino (2013), now adapted for Canada. Slight differences in two tasks, the Word Test and Instructional Text Level,
necessitated a Canadian version of the calculation. The tasks were weighted in terms of open tasks and tasks with
ceiling effect.
In the chart below, the mean Overall Score is calculated for all children in Reading Recovery/IPLÉ during 2020-2021. The
chart shows that regardless of the starting point for Reading Recovery/IPLÉ children, growth is evident in every
Canadian Province and Territory where Reading Recovery/IPLÉ is implemented as well as in the Cayman Islands.
There are limitations to the information in this chart:
it is not possible to determine the size of the sample of children in each province,
it is not possible to factor in school closures and the varied pandemic responses to learning.
However, what is evident, is that on multiple measures that include both reading and writing, Reading Recovery/IPLÉ
instruction made a difference to the literacy growth of these children.
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Figure 7. Overall Growth for all students: by Province

As there was variability with the delivery of lessons which included: some children able to meet with their teacher faceto-face for every lesson, others met face-to-face at times and met virtually when circumstances dictated and still others
met virtually for the entire lesson series. The results here are echoed in other sources (Georgiou, 2021) highlighting
that the preferred model of support remains face to face/in person. This is an important element for creating an
environment for learning and relationship building which is critical in the literacy development of young children.
Figure 8. Growth Using Overall Score: Method of Lesson Delivery
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Moving Beyond the Pandemic
COVID-19 continues to shape how the 2021-2022 school year unfolds in terms of face-to-face instruction, professional
development opportunities, attendance, and opportunities for daily in-person instruction. We remain committed to
ensuring that all children will receive the very best individualized instruction in their Reading Recovery/IPLÉ lessons
and will make gains in their literacy learning.
Beginning in 2021-22, all Reading Recovery/IPLÉ teachers will collect Observation Survey results for students randomly
selected from the Grade One population in the school. This assessment will be done in the fall (Sept to Dec), winter
(Jan to March), and spring (Apr to June). This will ensure that we have a base of randomized control data against
which we can benchmark the results of those students receiving Reading Recovery/IPLÉ Lessons.
The pandemic has taught us that using technology in the training and professional development of teachers, teacher
leaders and trainers is indeed possible. Recognizing this trend has allowed the Canadian Institute of Reading Recovery
to enhance the Standards and Guidelines to include requirements related to the use of technology.

Contact
Canadian Institute of Reading Recovery
PO Box 461 Goderich, ON N7A 4C7
416-908-7711
www.rrcanada.org
cirr@rrcanada.org
or find us on Facebook and Twitter

2020-21 National Impact & Data Report

13

